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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name John Fletcher of 
Madeley Primary School 

Number of pupils in school  330 

Proportion (%) of pupil premium eligible pupils 32% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 - 2024 

Date this statement was published September 2021 

Date on which it will be reviewed December 2021 

Statement authorised by Stacey Cross 

Pupil premium lead Stacey Cross/Rhonda 
Welsh 

Governor / Trustee lead Jackie Bletcher 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £142,120 

Recovery premium funding allocation this academic year £ 14,790  

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£156, 910 
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Part A: Pupil premium strategy plan 

Statement of intent 

John Fletcher of Madeley Primary School is dedicated to providing each and every 

pupil with the best education possible. We have high expectations for all of our pupils 

and we believe no child should fall behind.  We know it is important to provide 

appropriate support for pupils from vulnerable groups, including those who may be 

socially disadvantaged. As a result, we are determined to ensure that all our pupils are 

given the opportunity to reach their full potential. 

Key Elements  

In order to best maximize the impact of Pupil Premium spending, we believe the 

following elements are essential:  

High expectations  

We are working hard to provide a culture where staff believe in all children and no 

excuses are made for poor performance. Providing every student with the best 

possible chance of success requires us to find ways to overcome learning barriers and 

we will place a high priority on reducing differences in attainment. Our whole school 

approach involves staff identifying pupils with special needs and obstacles to their 

learning.  We recognize that high quality early years education with a strong focus on 

early reading and number skills is important for all children, but particularly for those 

who have experienced disadvantage in their early years. 

Inclusive Provision 

We acknowledge that pupil premium pupils are not always socially disadvantaged and 

at risk of underachieving. Furthermore, there are many vulnerable pupils who do not 

receive pupil premium funding and do not receive this additional funding.  

Quality First Teaching and Learning 

Quality teaching and learning are the most important factors for high standards of pupil 

achievement.  It is our commitment to continue to provide all pupils with high-quality 

teaching. We give high priority to our appraisal systems for teachers and teaching 

assistants and ensure that high quality professional development is available to all 

staff.  

Spending will be focused on achieving the highest possible standards in reading first, 

in order for pupils to access the whole curriculum.  Developing a language and 

vocabulary rich curriculum will enable pupils to talk about their learning, and help them 

express what they have learned and remembered. Teaching and intervention can be 
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direct or indirect, such as through improving attendance, behaviour, and access to 

resources and support. Our curriculum is characterised by a wide range of subjects, 

and we endeavour to make the widest possible range of opportunities available to the 

children. 

Identifying Need  

Staff will assess the progress of PP pupils regularly. Pupils will also be consulted and 

asked how they feel they are progressing and if there are any areas in which they feel 

need additional support. 

Identifying barriers to Learning 

The learning process can be complicated for most pupils and they may encounter 

many barriers to their success. As a means of ensuring that pupils reach their full 

potential, we believe the identification and elimination of these barriers has a vital role 

to play. Analysis has shown that typical barriers may be: 

· attendance and punctuality issues 
· lack of support at home 
· weak language and communication skills 
· behaviour and emotional difficulties 
· low confidence and self-esteem 
· lack of resources to support homework 
 

Provision  

In recognition that each of our pupils has a unique learning style, we implement a 

variety of strategies aimed at ensuring that they achieve the highest levels of 

achievement. Provisions are adjusted regularly based on needs. Our provision 

includes:  

· Small group interventions and 1:1 tutoring 
· Support with speech and language in the early years. 
· SATs booster classes 
· High quality feedback from staff 
· Activities and resources to support vocabulary acquisition of pupils 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 Low historic attainment as well as interruption due to Covid mean that 
children have large gaps in knowledge.  Early reading 

2 Pupils’ readiness for learning including wellbeing, regular routines, 
attendance and access to resources. 

3 Gaps in prior learning including skills needed to retain knowledge 
taught. 

Limited speech and language skills which impacts on learning. 

4 Parental engagement including aspirations, role models and academic 
support at home 

5 PPG eligible pupils baseline in Reception Class is lower than their 
peers. 

Baseline levels for many areas of development, particularly the prime 
areas, are below age-related expectations with Communication and 
Language Understanding and Speech being significantly below for 
those children eligible for PPG. 

6 Coupled vulnerability with SEND, behaviour and mental health needs is 
an issue for a number of our PP eligible pupils. 

 

7 Many pupils do not have access to additional opportunities that are 
needed to provide a rounded education and the characteristics that lead 
to successful employment in the future. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

All pupils in receipt of PPG receive good 
or better quality first teaching, pitched 
accurately with appropriate challenge so 
that pupils are working at and above 
national expectations. 

 

All PPG pupils have access to high quality 
early reading and systematic synthetic 
phonics. 

PP in line with or above national 
expectations. 

 

All PPG pupils meet required standard 
for the Phonics assessment.  They 
acquire the early reading skills 
necessary to access the whole 
curriculum. 

PP in line with or above national 
expectations for reading. 

Pupils will be ‘ready to learn’ with effective 
support from Nurture groups, ensuring 
access to resources and support for 
attendance. 

Pupils will access appropriate Nurture/ 
Interventions/ Resources in order to 
make good or better progress in their 
learning. Attendance of PP pupils will be 
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Vulnerable PPG children (including CLA 
and ex-CLA children) and families access 
required outside interventions for SEND 
or social/emotional/behavioural needs. 

in line with or better than National 
Average for Non-PP children. 

PPG children with SEND and/or 
social/emotional/behavioural needs 
progress in line with peers or better. 

Gaps are identified early and high-quality, 
effective interventions/ catch up put in 
place to ensure these gaps are closed. 
Children will be equipped with skills and 
strategies through interventions and a 
whole school approach to ensure they 
can learn and access the curriculum. 

Teachers place importance on helping 
children to speak in full sentences, using 
a wide range of vocabulary. 

Termly data analysis, including 
knowledge checks, will show that these 
gaps are closing. Children will make 
good or better progress. 

 

Pupils will be able to communicate 
effectively at an age appropriate level. 

To support families in difficulties through 
additional provision for the Breakfast Club 
and additional clubs that the school may 
offer.   

 

Improved parental involvement and 
engagement with school workshops and 
events. Parents feel well supported to 
help their children at home. Pupils have a 
strong sense of self belief and high 
aspirations for their future. 

All pupils are having the same offer 
available without the concern over 
money. 

There are regular planned opportunities 
for parents to be involved in and share in 
children’s learning, planned programmes 
across school to communicate 
expectations that lead to engagement 
with parents and pupils. 
 
Attendance at workshops and events is 
high. Children show high levels of self-
belief, tracked through ongoing pupil 
voice. 
 

Continue to increase in the number of 
parents who hear their children read 
regularly and progress can be seen in 
the quality of comments recorded in 
children’s reading diaries by parents and 
carers, especially those hard to reach 
parents of KS2 pupils. 

Improve the rate of progress for eligible 
pupils in Reception Class – to ensure 
early identification of vulnerable children, 
so differences don’t widen as they move 
through school 

Pupils eligible for PPG in Foundation 
Stage make rapid progress from their 
very low starting points to meet the 
Communication and Language and 
Speaking elements of the Early Learning 
Goal expectations by the end of their 
Reception year. 

Parents will have opportunities to 
engage in their child’s learning and have 
guidance to support them with learning 
at home. 
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PPG SEND pupils (KS2 & KS1) have 
access to the wide curriculum, making 
progress in line with the APDR objectives.  

Identification, progress and attainment for 
pupils with a Specific learning need is 
improved. 

A greater percentage of pupils with 
SEND and prior lower attainment 
making good or better progress 
achieving ARE to diminish the difference 
in outcomes compared to the national 
other, by the end of KS2. All PP SEND 
pupils to meet or make progress towards 
meeting their APDR objectives 

Equal access for all pupils through 
offering experiences to enhance the 
broad curriculum. 

 

Pupils are exposed to a wide range of 
social/cultural and sporting experiences. 

Curriculum maps and progression grids 

show the curriculum offer clearly for all 

year groups. 

Pupils eligible for PPG will have be 
given the opportunities to engage in a 
wider variety of extra curricular activies 
including residential educational visits. 

 

Pupils attend events/visit places they 
would not usually be exposed to. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost:  £50,550 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of CPD and up to date re-
sources of Read, Write, Inc Phonics 
scheme which is a DFE validated 
systematic phonics programme to 
ensure high quality phonics teach-
ing and intervention for all pupils. 

Research into high quality 
phonics teaching shows that it 
has a positive impact on word 
reading fluency and vocabulary. 

 

https://educationendowmentfoun-
dation.org.uk/education-evi-
dence/teaching-learning-
toolkit/phonics  

1,2, 5 

Improve the quality of social and 
emotional (SEL) learning. 
 
SEL approaches will be embedded 
into routine educational practices 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later 
life (e.g., improved academic 
performance, attitudes, 

2, 3, 4, 6, 7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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and supported by professional de-
velopment and training for staff. 
 
New full time TAs for pupil premium 
children with additional behavioural 
needs. 

 

behaviour and relationships with 
peers): 

EEF_Social_and_Emotional_Lea
rning.pdf(educationendowmentfo
undation.org.uk) 

Embed opportunities for pupils to 
verbalise their understanding of the 
subject specific knowledge that 
they have learned in their lesson 
and how it is helped by what they 
already know and can do. 

 

Develop a consistent and robust 
approach to explicitly teaching 
vocabulary across the  whole 
school, in every subject.   

https://d2tic4wvo1iusb.cloudfront.
net/eef-guidance-reports/literacy-
ks2/EEF-Improving-literacy-in-
key-stage-2-report-Second-
edition.pdf 

 

1, 3, 6 

Increase the number of pupils 
working at age related expecta-
tions in Reading, Writing & Math-
ematics through quality first 
teaching, making best use of 
support staff and providing ongo-
ing coaching and CPD for staff. 

Sutton Trust – quality first 
teaching has direct impact on 
student outcomes.  

EEF Guide to Pupil Premium – 
tiered approach – teaching is the 
top priority, including CPD. EEF 
Making Best Use of Teaching 
Assistants – Use TAs to add 
value to what teachers do, 
ensure TAs are fully prepared to 
fulfil their classroom role.  

 

We will ensure that CPD 
continues for all staff both 
internally and externally to 
support in increasing staff subject 
knowledge of the curriculum to 
support all learners. We will 
continue with subscriptions to 
different subject associations and 
online learning platforms to 
support planning for highquality 
teaching and learning. Delivery of 
CPD for TAs remains a priority 
with weekly meetings especially 
with regards to support children 
with the learning in the 
curriculum. 

1, 3, 5, 6 

Continued development of the 
English curriculum in line with EEF 
guidance 

https://educationendowmentfoun
dation.org.uk/education-

1, 3, 5, 6 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
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Ensuring that all teachers have 
access to high quality CPD and 
resources using providers such 
as Click4teaching. 

evidence/guidance-
reports/literacy-ks-1 

 

https://educationendowmentfoun
dation.org.uk/education-
evidence/guidance-
reports/literacy-ks2  

 

https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/reading-comprehension-
strategies  

Continued development of the 
mathematics curriculum with a 
focus on fluency and reasoning in 
line with DfE and EEF guidance 

 

Ensuring that all teachers have 
access to high quality CPD and 
resources using providers such as 
Click4teaching. 

The DfE non-statutory guidance 
has been produced in conjunction 
with the National Centre for 
Excellence in the Teaching of 
Mathematics, drawing on 
evidence-based approaches: 

 

https://educationendowmentfound
ation.org.uk/education-
evidence/guidance-reports/early-
maths 

 

https://educationendowmentfound
ation.org.uk/education-
evidence/guidance-
reports/maths-ks-2-3  

 

Maths_guidance_KS_1_and_2.p
df  

1, 3, 5, 6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 88000 

Activity Evidence that supports this 
approach 

Challeng
e 
number(s
) 
addresse
d 

Engaging with the National 
Tutoring Programme to provide 
school-led tutoring for pupils 

Tuition targeted at specific needs 
and knowledge gaps can be an ef-

1, 3 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
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whose education has been most 
impacted by the pandemic.  

fective method to support low at-
taining pupils or those falling be-
hind, both one-to-one: 

One to one tuition | EEF (educa-
tionendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand 
| Education Endowment 
Foundation | EEF 

Development of the ‘Nest’ Nurture 
Provision, including extra staffing in 
KS1 to support PPG pupils with be-
havioural needs and those that are 
not yet school ready.  Developing 
self-regulation strategies in a play-
based environment. 

 

 

 

 

 

 

https://educationendowmentfoun
dation.org.uk/education-
evidence/guidance-
reports/behaviour 

https://educationendowmentfoundat

ion.org.uk/education-

evidence/early-years-toolkit/play-

based-learning 

https://educationendowmentfoun-
dation.org.uk/education-evi-
dence/early-years-toolkit/self-regu-
lation-strategies  

2, 4, 6 

Additional phonics sessions for 
KS2 pupils targeted at 
disadvantaged pupils who require 
further phonics support.  

Phonics approaches have a strong 
evidence base indicating a 
positive impact on pupils, 
particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to 
be more effective when delivered 
as regular sessions over a period 
up to 12 weeks: 

Phonics | Toolkit Strand | 
Education Endowment Foundation 
| EEF 

1, 3 

To provide additional support for 
vulnerable groups through 
intervention programmes 

Small group tuition/Boosters 

Small group tuition is defined as 
one teacher, trained teaching 
assistant or tutor working with two 
to five pupils together in a group.  

 

Intensive tuition in small groups is 
often provided to support lower 
attaining learners or those who are 
falling behind, but it can also be 
used as a more general strategy 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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to ensure effective progress or to 
teach challenging skills.  

 

The average impact of the small 
group tuition is +4 months’ 
progress, on average over the 
course of a year.  

 

Teaching Assistant 
Interventions Teaching 
assistants’ duties can vary widely, 
but they are generally deployed in 
2 ways; to support the teacher in 
the general classroom 
environment, or provide targeted 
interventions, which are often 
delivered out-of-class. The 
average impact of the deployment 
of teaching assistants is about an 
additional +4months. 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 32500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Mentoring £18,422 
Learning Mentor  

Mentoring in education involves 
pairing young people with an older 
peer or adult, who acts as a positive 
role model. Mentors typically build 
relationships with young people by 
meeting with them one-to-one for 
about an hour a week over a 
sustained period of time. On 
average, there is a small impact on 
attainment of +2 months. Social and 
emotional learning interventions 
seek to improve pupils’ decision-
making skills, interaction with others 
and their self-management of 
emotions, rather than focusing 
directly on the academic or cognitive 
elements of learning. Social and 
emotional learning approaches have 
a positive impact, on average, of +4 
months’ 3 16 additional progress in 

2, 6 
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academic outcomes over the course 
of the year. 

Educational Welfare 
Officer (EWO) £8,500  

School buys into a service level 
agreement for an Educational 
welfare Officer 0.2 FTE hours per 
week. The EWO attends TAC 
meetings to support families 1;1 
work with pupils to improve 
attendance Carries out home visits 
and communicates with parents 
Organises attendance Panel 
meetings Has three weekly review 
meetings with attendance manager 
and Deputy Head. The Attendance 
manager follows up attendance 
daily. 

4, 7 

Educational Visits 
£6,000 

To ensure equal access for all pupils 
in offering experiences to enhance 
the broad curriculum The school will 
subsidise all Educational Visits and 
pay for visitors coming into school. 

7 

 

Total budgeted cost: £ [insert sum of 3 amounts stated above] 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

The sequence of teaching and learning is much stronger. Teachers have higher expectations 

and increased confidence. Pupils are writing at greater length with improved quality of 

outcomes. Cross school moderation has improved teacher knowledge and understanding. 

Pupils are able to articulate their learning and they weren’t able to do this previously. The work 

on planning for a coherent teaching sequence has raised standards in teaching in the vast 

majority of classes. Next steps are to develop autonomy and greater consistency. 

The curriculum offer has been reviewed and redeveloped. It was disjointed and meant that 

teachers lacked clarity and cohesion in their teaching. The requirements of the National 

Curriculum are met and delivered in a cohesive and progressive fashion, ensuring clear 

progression routes, development of knowledge, vocabulary, and disciplinary knowledge over 

time. Considerations to repetition has also been built into the offer to ensure pupils are learning 

more and remembering more over time. Staff feel greater ownership of the teaching and 

learning and have a greater understanding of how the curriculum has been developed and 

why. There is less overloading of the curriculum offer and greater cohesion.  

Y1 teacher uses phonics data analysis to determine next steps and targeted pupils for 

intervention.  However, as phonics scores are still significantly lower than the national average, 

coupled with the fact that Letters and Sounds will no longer be on the recognised DfE list as a 

full systematic synthetics phonics (SSP) programme, we have decided, in conjunction with 

the Severn Teaching Alliance and LA, to purchase the scheme Read Write Inc with our 

Catch-up funding.  The Severn Teaching Alliance has granted us further funding in order to 

provide training and assist with the implementation of RWI for EYFS and Year 1 from 

September. 

Whole school and targeted feedback on interventions has tightened and is further developing 

the PPG SEND offer.   Pupil voice shows PPG SEND children are recognising they are 

beginning to translate skills from their interventions to their learning within the classroom. Pupil 

Progress meetings offer staff discussion and professional dialogue with SENDCO to determine 

hypothesis and monitoring opportunity, quickly identifying potential SEND pupils earlier and 

external advice requested. Presenting pupils regularly to a range of SEND panels is continuing 

to support school through signposting and specialist assessment of need, informing practice 

and appropriate intervention and targeted support now in place. 

Termly APDR monitoring has tightened APDR writing, ensuring support for SEND pupils in line 

to their SEND needs.  Regular interventions in place with a greater emphasis on using 

published materials to ensure appropriate materials are used consistently.      
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As the quality of teaching and learning has improved, so has behaviour.  Our intervention 

group for a PPG group of Year 6s who were disaffected and would often cause lots of 

disruption for their classes (or simply refused to be part of the class).  This has been highly 

successful, and these children are receiving provision that is meeting their needs.  Most 

children have transitioned successfully back into their Year 6 classes now.  This was observed 

and pupil voice taken by Michelle Parker from the LA.  She reported: “The child could recall his 

learning with a fair degree of accuracy, importantly he used his book to help him remember his 

work. He was able to remember more, skilful support from the HLTA in helping to prompt his 

re-call. He was well engaged in his learning and justly proud of his work. He was working below 

ARE, but work was correctly pitched and there was evidence of concrete resources to support 

his developing understanding. The sequence of learning in his book, for writing, was 

appropriate. He was able to organise his thoughts, and was able to bring in some prior 

learning. He was developing greater stamina for writing and concentrating on tasks”. 

Our Pastoral team have analysed children’s audits, and have continued to support 111 pupils 

we are concerned about.   They have established needs and priorities.  They are working far 

more strategically now, rather than reactive, and are delivering interventions such as Drawing 

and Talking for children who need this, on a priority basis.  Presenting pupils regularly to a 

range of SEND panels is continuing to support school through signposting and specialist 

assessment of need, informing practice and appropriate intervention and targeted support. 

BSAT support: BSAT nurture group project has identified key children with assessments 

identifying specific SMARTA targets for their Nurture Group which will triangulate with their 

classroom offer and APDRs.  The Nurture teacher has been appointed and working within the 

project alongside SENDCO and EYFS / KS1 Learning Mentor. Nurture CPD through 

professional dialogue and shared practice from BSAT.  EYFS / KS1 Learning Mentor and 

Nurture TA has identified key children to support and is responding to their needs flexibly.  

Regular updates with SENDCO ensures specific pupils are targeted according to SEND / 

Vulnerable group need. 

EYFS Data analysis has identified specific enhanced and continuous provision that is now 

being developed which provides opportunities for focus children to close their gaps.  Staff are 

using a ‘Why this, why now’ approach to create bespoke provision, whilst working within an 

overarching lens for all. Staff are now able to discuss why specific activities, resources and 

opportunities are set up and which children this is catering for, in order to allow children to 

explore and achieve their full potential (in response to T&W audit report).   

 

Early identification of SEND pupils within EYFS through pupil progress meetings, SENDCO 

monitoring and observation ensures that regular appropriate interventions are in place, 

including NELI programme, SALT plans and OT.  Referral to external agencies for signposting, 

advice and support for timely intervention. 

The Breakfast Club has continued to benefit many pupils, 26% of whom last year were PPG 
pupils (who are eligible for a half price subsidised place). Pupils are able to come into school 
from 8:00am onwards for breakfast and structured play activities with siblings and friends.  Dur-
ing the year, additional opportunities have been provided by the school’s PE apprentice and 
our PPA cover sports provider, who have run games and sports for children as part of this 
Breakfast Club provision on a regular basis. 
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The work of the Breakfast Club has not only supported the social and emotional well-being of 

the pupils who attend, but has enabled the school to support some families where there were 

issues with punctuality. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


